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The purpose of this presentation is to:

•Share highlights from research on 
acceleration

•Dispel myths about acceleration

•Learn how to identify potential 
candidates for acceleration
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Work effectively with your school system to secure an appropriate academic placement that 
matches your student’s ability level, interests, and readiness to learn. 

Download for free at: http://www.accelerationinstitute.org/
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Definition of Acceleration

“… allowing a student to move through 
traditional educational organizations 
more rapidly, based on readiness and 
motivation.”

www.nagc.org
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Acceleration is not…..
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• Pushing a child
• Forcing a child to learn advanced material that he or she is not 

ready for
• Forcing a  child to socialize with older children before he/she is 

ready 
• Not speeding kids up, but rather more carefully matching 

instruction to an appropriate pace
• Not rushing kids out of childhood



Why Accelerate?

It’s a matter of equity!

• All students have the right to learn something new 

each day.

•Students enter school with different abilities, aptitudes, 

experiences and motivation.

•Children learn differently and at different rates.

•In some cases, not accelerating (holding back) is 

unethical.
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“Doing nothing is not the 
same as doing no harm.”

- A Nation Deceived
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Moderately gifted 
children with an IQ 
of 130 are able to 
learn new material 
eight times faster 
than students with 
IQs below 70 (Stanley, 1991).
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Why Accelerate?



Gifted students are 
able to learn new 
material with few or 
no repetitions. 
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Highly gifted learners 
start the school year 
already knowing 
approximately 80% 
of the grade-level 
material.
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Gifted children learn 
differently.
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Why accelerate?



Why?

Acceleration is the most effective and most 
researched intervention for gifted learners. 
Research spans 7 decades!

It is a successful, low-cost intervention. 
Accelerated students do well in the academic and 
social-emotional domains.
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Two Types of Acceleration:

Subject-based acceleration

Grade-based acceleration

11



20 Types of Acceleration: A Nation Empowered

•Curriculum Compacting
• Multi-grade classrooms
• Online Learning
• Talent Search Programs
• Independent Study
• Mentoring
• Single-Subject Acceleration
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• Continuous Progress

• Self-Paced Instruction

• Telescoping Curriculum

• Early entrance to K or 1st gd

• Grade telescoping

• Whole grade skipping

*See handout from Parenting for High Potential



20 Types of Acceleration

• IB Program

• Credit by Examination

• AP Courses 

• Dual Enrollment

• Early entrance to college

• Acceleration in College
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“Acceleration is one of the most

curious phenomena in the field of education.

I can think of no other issue in which

there is such a gulf between what research

has revealed and what most practitioners

believe. The research on acceleration is so

uniformly positive, the benefits of appropriate

acceleration so unequivocal, that it is difficult

to see how an educator could oppose it.”

James H. Borland, Professor, Teachers College, Columbia University

Planning and Implementing Programs for the Gifted, 1989 (p. 185)
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Questions

• What are the social and emotional implications to 
acceleration?

• What are the long-term results of accelerated 
students? 

• What beliefs do teachers and administrators hold 
about acceleration?
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Myths About Acceleration

Myths about acceleration are discussed 
and refuted in A Nation Deceived 
(Colangelo, Assouline, & Gross, 2004) and 
A Nation Empowered (Assouline, 
Colangelo, & VanTassel-Baska, 2015).

The evidence is clear that acceleration 
works.



What Research Tells Us

No reliable research exists that documents 
harm to students who were accelerated by 
early admission or later acceleration.
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Big Fish…Little Pond
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Acceleration is a Gift of Time

• Students who are accelerated tend to aspire to careers 
requiring an education beyond a bachelor’s degree.

• Accelerants obtain graduate degrees at a rate significantly 
higher than non-accelerated gifted peers.

• Adult surveys of gifted individuals reveal that they do not 
regret their acceleration.  Rather, they regret not having 
accelerated more.

Long term effects of acceleration are overwhelmingly 
positive! 
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http://www.accelerationinstitute.org/Resources/Bibliography/Bibliography.aspx?ID=3


Why is there a Gap Between 
Theory and Practice?
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Why is there a Gap Between Theory and Practice?

•Bias

•Lack of information

•Concerns about the 
social-emotional harm
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Why is there a Gap Between Theory and 
Practice?

School personnel may believe 
that children must be kept with 
their age peers.
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School personnel may believe 
that acceleration “hurries” 
children out of childhood.
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Dr. David Elkind: The Hurried Child

“Promotion [in grade placement or 
subject matter] of intellectually gifted 
children is simple another way of 
attempting to match the curriculum to 
the child’s abilities, not to accelerate 
those abilities.”
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Why is there a Gap Between Theory and 
Practice?

School personnel may 
be concerned with 
equity.

3

School personnel may be 
concerned that other 
students (or their 
parents) will be offended.
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“You don’t have the 
moral right to hold 

one child back to 
make another child 

feel better.”

-Stephanie Tolan



What about social issues?

When gifted children are not with 
their intellectual peers, their social 
self-concept declines and their 
negative self-criticism increases.
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Myths and Misconceptions

• Gifted children tend to be socially and 
emotionally more mature than their age-
mates.

• For bright students, acceleration has long-
term beneficial effects, both academically 
and socially.

• Acceleration can provide access to 
classmates whose interests and stages of 
friendship are more closely in sync with 
your child.
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Negative Effects of Not Accelerating

•Confused self-concept

•Loneliness, boredom and depression

•Alternatives are weaker solutions

•Psychosomatic symptoms, avoidance

•Underachievement, drop-outs



Which Type of Acceleration Is Right for My 
Student?

• Diagnostic/Prescriptive approach

• Level of giftedness

• Student interest, motivation and attitude

• Future plans (including athletics)

• Social/emotional issues (does he or she prefer to talk 
to the teachers during recess?)

• Current school situation (transition years, logistics)
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When Should We Accelerate?

• The younger, the better (easier adjustment)

• Earlier acceleration allows the student more time to 
develop bonds before adolescence

• Minimum amount of social disruption with early 
acceleration



When Should We Accelerate?
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At the beginning of a 
new semester

Try to avoid 
acceleration during 

transition years 

Beginning of a school 
year

When the student is 
working 2 or more 

years above grade level 
in multiple subject 

areas

Before the end of 
upper elementary to 

reverse 
underachievement



What steps should you take when 
considering a grade skip?
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Acceleration Policy 
Guidelines
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School districts or states should develop formal 
acceleration policies.

• Recommendations in five key areas for components 
of an acceleration policy.

• Supports schools in creating a comprehensive and 
research-based acceleration policy that is compatible 
with local policies.

• Provides an easy-to-use Checklist for Developing an 
Academic Acceleration Policy to guide policy 
development.

FREE download: 
http://www.accelerationinstitute.org/Resources/Policy_Guidelines/



State Policies

Acceleration Institute Website Davidson Website

34http://www.accelerationinstitute.org

http://www.davidsongifted.org/db/StatePolicy.aspx

http://www.accelerationinstitute.org/Resources/Policy/By_State/Show_Policy.aspx?StateID=55
http://www.accelerationinstitute.org/Resources/Policy/By_State/Show_Policy.aspx?StateID=55


Virginia

Virginia state policy leaves local education 
agencies (LEA) to determine whether and to 
what extent acceleration is permitted.
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Grade-Based Acceleration in Virginia

Early 
entrance to 
kindergarten

State policy leaves LEA to determine whether early entrance is permitted. In general, students must 
be 5 by September 30.
The Code of Virginia 22.1-199 states that "The kindergarten program in each school division shall 
include a program suitable for children who will reach their fifth birthday on or before September 
30 of the school year." The Code also states that "children whose fifth birthday occurs between 
October 1 and December 31 of the school year may be enrolled in kindergarten after an 
appropriate readiness evaluation has demonstrated that attendance in these programs will 
educationally benefit such children."

Whole-grade 
acceleration

While decisions are made at the local level, 8VAC20-40-60 requires districts to have policies and 
procedures that allow access to programs of study and advanced courses at a pace and sequence 
commensurate with [gifted students'] learning needs.

Early high 
school 
graduation

The Virginia Department of Education website has information on requirements to earn a Standard 
Diploma and an Advanced Studies Diploma.
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http://law.lis.virginia.gov/vacode/title22.1/chapter13/section22.1-199/
http://law.lis.virginia.gov/admincode/title8/agency20/chapter40/section60
http://www.doe.virginia.gov/instruction/graduation/standard.shtml
http://www.doe.virginia.gov/instruction/graduation/advanced_studies.shtml


Early Entrance to College

Mary Baldwin College in Staunton, VA, offers 2 Early College programs 
for young women between the ages of 13 and 17. 

• The Program for the Exceptionally Gifted (PEG) is a residential 
program that allows talented young women ages 13-15 to bypass 
most or all of their high school career and enter college

• the Early College Academy is a residential program for young 
women ages 16 and 17 who wish to complete their high school 
degree requirements in tandem with college courses.
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http://www.mbc.edu/peg/
http://www.mbc.edu/early_college/eca/


Content-Based Acceleration in VA

http://www.accelerationinstitute.org/Resources/Policy/By_State/Show_Policy.aspx?StateID=55 38

Dual or concurrent 
enrollment in community 
college, college, or 
university

State policy specifically permits. Each LEA determines the earliest 
grade/age for dual enrollment, and whether students are allowed to 
receive high school credit for college courses. The Virginia Dept. of Ed. 
offers an Early College Scholars Program to encourage students to earn at 
least 15 college credits during high school.

Middle school students 
permitted dual or 
concurrent enrollment in 
high school

No state policy; up to LEA to determine whether dual enrollment in 
middle and high school is permitted.

Advanced Placement® State policy permits, and fee assistance (opens a Word Document) may be 
available.

Talent Search

There is no in-state Talent Search for Virginia, but gifted students in VA 
can participate in regional and national talent searches, including those 
offered by the University of Iowa Belin-Blank Center and the Johns 
Hopkins University Center for Talented Youth.

http://www.accelerationinstitute.org/Resources/Policy/By_State/Show_Policy.aspx?StateID=55
http://www.doe.virginia.gov/instruction/graduation/early_college_scholars/index.shtml
http://www.doe.virginia.gov/administrators/superintendents_memos/2010/285-10a.doc
http://belinblank.org/talent-search
http://cty.jhu.edu/


Research-Based Scale

Developed and tested by the Belin-Blank Center 
at the University of Iowa, the IAS ensures that 
acceleration decisions are systematic, 
thoughtful, well reasoned, and defensible.
• Helps school administrators and student study 

teams turn a subjective decision into an 
objective decision.

• Looks at the whole child: physical 
characteristics, emotional maturity, academic 
achievement, ability, age of siblings, child and 
school attitudes toward acceleration
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Steps to Take:

One designated person takes the lead, usually a gifted resource teacher. 
See district policy or procedures.

• Collect data grade-level achievement tests, above-level achievement 
tests (Talent Searches), IQ, hobbies and talent searches

• Review the Iowa Acceleration Scales form and manual

• Discuss the process with school administrator or bring to SST

• How does the student relate to older students or adults?

• How does the student feel about accelerating?

• How do the parents feel about accelerating
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IAS : Caution

Critical Items- If any of the following are true, STOP HERE

Ability as measured by IQ is less than 1 standard deviation above the 
mean (<115)

The student would be accelerated into the same grade (or higher) 
than an older sibling or twin

The student indicates that he or she does not want to be accelerated
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IAS Components

Ability (IQ)

Aptitude

Achievement
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Ability:
145+          6 points
130-144    4 points
115-129    2 points

Aptitude: 75th%ile or greater, 
multiple subjects

Achievement: 95th%ile or 
greater, multiple subjects



IAS Components

School and Academic Factors

Developmental Factors

Interpersonal Skills

Attitude and Support

43



Produces a Numerical Score and Recommendation 

60-80 total points= Exceptional candidate

45-59 total points= Good candidate 

35-45 total points= Marginal candidate 

34 or fewer points= Whole-grade acceleration is not 
recommended (single-subject acceleration, mentoring, 
enrichment or other alternatives should be considered.) 
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Considers
1. Cognitive functioning-at least a few years above age-

peers in all subject areas

2. Personality characteristics- motivated by challenge 
and learning, independent, socially mature

3. Learning preferences- willingness to work at own 
pace

4. Interests of the child- likes academic work, etc.
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Include a written plan, share with parents
Carefully select receiving teacher
Accelerate as a cohort or assign a “buddy”
Request that the plan considers no-risk adjustment 

period
Check back in as a team 30 days into the acceleration
Look at social/emotional issues, achievement, gaps 

and pace
Modify acceleration plan as needed
Continue to monitor annually or elem.-middle-high

46

Recommendations



After Acceleration

Acceleration is a long-term decision that requires 
careful planning and articulation.
• Monitor student academic progress
• Monitor student social and emotional adjustment
• Update parents on adjustment and get input from 

home
• Work collaboratively with the classroom teacher 

and future teachers
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Resources

Virginia Association for the Gifted

http://www.vagifted.org/

National Association for the Gifted

www.nagc.org

Acceleration Institute

http://www.accelerationinstitute.org/

Johns Hopkins University Gifted Education programs

http://education.jhu.edu/Academics/certificates/gifted/
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http://www.vagifted.org/
http://www.nagc.org/
http://www.accelerationinstitute.org/
http://education.jhu.edu/Academics/certificates/gifted/


Share Your Story

49

Thank you!

Keri M. Guilbault, Ed.D.
Johns Hopkins University
kguilba1@jhu.edu

Online and face to face graduate classes in gifted education offered in Columbia, MD 
http://education.jhu.edu/Academics/certificates/gifted/

Apply now for fall 2017!

mailto:kguilba1@jhu.edu
http://education.jhu.edu/Academics/certificates/gifted/

